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Abstract 
This study investigated whether the subjective well-being of eighth grade students varies with specific individual 
characteristics, individual circumstances and familial characteristics. The study population was comprised of 408 
students (206 girls, 202 boys) who were in the eighth grade in the academic year 2014-2015 in Malatya in Turkey. Data 
was collected using a „Personal Information Form‟, the„Daily Hassles Scale‟ and the „Subjective Well Being 
(SWB).T-Tests were used to describe students‟ demographic characteristics by gender, ANOVA to describe the 
relationship between SWB and students‟ demographic and family characteristics, and Stepwise regression to describe 
how daily hassles predict subject well being. There was a significant relationship between students‟ pocket money and 
academic achievements and their subjective well-being; no relationship was observed between their gender, parents‟ 
income or educational level and the number of siblings they had and their SWB . Students‟ problems with family, 
educational life and their wider environment had a significant influence on their SWB. The results of the research were 
discussed in accordance with the relevant literature and the suggestions were offered. 
Keywords: subjective well being, daily hassles, adolescence 
1. Introduction 
Eighth grade in the Turkish education is a phase that majorly influences a students‟future. This is because at the end of eighth 
grade, a student undertakes a high school entrance exam and chooses a high school from among schools with different 
features. The type of high school a student will subsequently attend has a bearing on he university he or she will attend and his 
or her ensuing profession. Adolescence, the period of transition fromt childhood to adulthood, is a period of immense physical 
and emotional changes (Kulaksızoglu, 2004) that greatly influences adolescents‟ lives; they can enact negative behaviours like 
drug addiction, inconsistency in school attendance and exhibit behavioral disorders that impact their future roles and 
responsibilities (Eryılmaz & Öğülmüş, 2010; Mcknight, Huebner & Suldo, 2002). High school exams coincide with the onset 
of the adolescent period between 11 and 21 years,. Eighth grade students therefore undergo adolescence as they undertake 
vital eighth grade high school entry exams. In this critical period, understaing factors that influence 8th grade students‟ 
well-being, will provide information that can be used to ameliorate future failures (Ozguven, 2001). 
According to Seligman (2002), negative emotions hinder individual development. Happiness is an important life ideal 
globally described as condition of a good life (Diener, Sapyta & Suh, 1998). Happiness is addressed by the psychological 
concept of „subjective well-being (SWB). Subjective well-being describes how an individual evaluates his or her life and 
expresses an opinion (Myers & Deiner, 1995). If an individual has more life experiences of pleasure and fewer life experinces 
of displeasure, that individual has high levels of subjective well-being (Diener & Diener, 1996; Eryılmaz, 2010). 
Under focal theories, theories of need have a significant bearing on subjective well-being. The oldest preposition on which 
theories of need are based is the fact that an individual as a being tends to select pleasure and satisfaction by avoiding pain 
and sadness (Diener, 1984; Ryan & Deci, 2001; Wilson, 1967). It is believed that when needs are addressed in a timely 
fashion, this brings happines, while persistently unfulfilled needs cause unhappiness (Wilson, 1967). This is especially so 
as regards to basic needs whose fullfilment promotes pleasure and happiness (Glasser, 2005). 
Studies related to subjective well-being have been addressed by Köker (1991) and Nalbant (1993) in terms of life 
satisfaction; by Baker (1998) in terms of school satisfaction; by Suldo and Huebner (2006) in terms of teacher support; 
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by Çevik (2010) and Şahin (2011) in terms of social support; by Cheng and Furnham (2002) in terms of academic 
achievement; by Çevik (2010), Yorulmaz and Eryılmaz (2006) in terms of self-esteem; by Eryılmaz and Öğülmüş (2010) 
and Yavuz (2006) in terms of personality traits; and by Çelik (2008) in terms of emotional intelligence. 
Recent studies related to adolescent and child subjective well-being have focused on demographic factors (age, gender 
and socio-economic level etc.) and personal characteristics (the self-concept, extroversion, internal locus of control etc.) 
(Eryılmaz & Öğülmüş, 2010). While McCullough, Huebner and Laughlin (2002) found that demographic factors‟ have 
a little bearing on adolescent subjective well-being., an individuals‟ subjective and versatile nature has an influence on 
subjective well-being. It is therefore necessary to assess subjective well-being on the basis of various concepts and 
characteristics related to an individual‟s nature (Özbay, Palancı, Kandemir & Çakır, 2012). 
Recently, educators and psychologists have redirected the focus on education and school studies to examining positive structures 
and improved skills and capacity, as opposed to pathology-weighted studies (Greenspoon & Saklofske, 2001; Gilman & Huebner, 
2006; Suldo, Riley & Shaffer, 2006). This tendency has led to an increase in studies related to positive psychology. 
„Preventiveness‟ which is a concept of positive psychology, aims to anticipate and address problems before they arise and 
minimize risks associated with any future problems (Caplan, 1964). The „Preventiveness Approach‟ is as a result of an interaction 
between an individual and his or her environment. „Preventiveness‟ implies that an individual minimizes the effect of his or her 
environmental stress factors and improve his or her capacities to address them (Meyers & Nastasi, 1999). Consequently, it is 
important to evaluate adolescents‟ daily hassles in order to reduce their risks and promote a healthy adaptation to them. 
Adolescents‟emotional experiences, peer relationships, peer acceptance, relationships with family and environment can 
affect their individual life satisfaction (Kaya & Siyez, 2008). An individual has to solve a lifetime of real-life problems 
so as to obtain satisfaction from life and be happy (Dora, 2003). Students are under the influence of their family before 
they start the school after which they spend in large part of the day outside the home. School and other factors therefore 
begin having an influence on students‟ success (Çelenk, 2003). Therefore, it is crucial to assess a child‟s family 
environment where he or she grows as well as his or her social environment (Cüceloğlu, 1991).  
Plenty of factors influence an individual‟s subjective well-being (Eryılmaz, 2010). A good example of these are an 
individuals‟ daily hassles. Daily hassles are defined as situations experienced by an individual in daily life that cause 
stress and anger (Yıldırım, 2004). According to Lazarus (1984), students‟ daily hassles range from expereinces like 
continuing school studies, to fall, to school becoming boring etc. Such situations are commonly experienced by Eighth 
grade students as they prepare for high school entrance exams (Yıldırım, 2004). Research studies have shown that daily 
hassles, which are more predictive psychological symptoms than negative life events, are an important source of stress 
(Holahan & Moos, 1987; Kanner, Coyne, Schaefer & Lozarus, 1981). As they prepare for their exam, Turkish students 
experience various daily hassles related to their families, friends, schools, teachers, lessons, commuting to and from 
school, traffic and noise and this puts them through a difficult period (Yıldırım, 2006). 
Although various studies related to adolescents have been conducted, limited attention has been paid to their subjective 
well-being. Research studies have not addressed the relationship between eighth grade students‟daily hassles and their 
subjective well-being. 
This study addresses the following research questions with a view to providing information to enhance students‟ 
subjective well being and providing baseline information on which future studies will be based: 
 Do eighth grade students‟ subjective well-being vary with their gender, parents‟ educational level, parental 
income, number of siblings in their families, the amount of pocket money provided to them and their academic 
achievements? 
 Are eighth grade students‟ daily hassles (hassles about family, friends, educational life and wide enviroment) 
associated with their subjective well-being? 
2. Methods 
2.1 Study Population  
A relational screening model was used to describe the relationship between subjective well-being and various personal 
and family characteristics among eighth grade students . 
The study sample was comprised of a total 408 eighth grade students (206 girls, 202 boys) of varying socio- economic 
statuses in four schools in Malatya in Turkey. After obtaining prerequisite authorization, participating schools were 
visited and study procedures explained.  
2.2 Data Collection Instruments 
Data was collected from students using a „Personal Information Form‟ and two different scales i. e. “Daily Hassles 
Scale” and “Subjective Well-Being Scale”. 
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2.2.1 The Personal Information Form 
This was used to collect demographic information that included gender, parents‟ educational level, income level, 
number of siblings, amount of pocket money provided, and students‟ academic achievements. 
2.2.2 The Daily Hassles Scale 
The Daily Hassles Scale (DHS) that was developed by yıldırım (2004) consists of four sub-scales namely; Hassles 
About Family (HAF) that consists of 14 items, Hassles About Friends (HAFR) that consists of 11 items, Hassles About 
Educational Life (HAEL) that consists of 20 items and Hassles About Wide Environment (HAWE) that consists of 7 
items. 
To validate the Daily Hassles Scale, the DHS was compared to the Beck Depression Inventory (BDI), Text Anxiety 
Inventory (TAI) and Percieved Social Support Scale (PSSS) using a group of 360 persons for Similiar Scales Validity. 
There was a direct relationship between the Daily Hassles Scale and its subscales BDI and TAI; and an indirect 
relationship between Daily Hassles Scale and the PSSS subscales. 
The reliability of Daily Hassles Scale was analysed using the cronbach alpha reliability coefficient and the test-retest 
reliability method. Cronbach alpha was.91 for all of the DHS and.83 for HAF; .77 for HAFR; .83 for HAEL and .75 for 
HAWE. Test-retest correlation coefficients was.93 for DHS.  
2.2.3 The Subjective Well-Being Scale 
The Subjective Well-Being Scale (SWBS) is a 37 item scale consisting of personal judgments regarding different areas 
of life that may have an effect on an individual‟s life satisfaction and positive and negative affect.  
Studies of validity and reliability of SWBS forms developed by Tuzgöl Dost (2004) and Ozen (2005) have been done on 
high school students.  
The reliability of the SWBS using cronbach alpha reliability coefficient was .91; and the pearson product moment 
correlation coefficient scored by the test-retest method was .82. This was therefore a reliable scale for adolescents. 
Factor analysis was done to validate the SWBS form prepared for adolescents by Özen (2005) using that prepared for 
university students by Tuzgöl-Dost (2004); the coefficient of concordance was .85. This indicates that factor structures 
of two groups were substantially similiar.  
The SWB Scale‟s criterion validity was assessed using the Reynold Adolescent Depression Scale. The Spearman‟s Rho 
correlation Coefficient both scales was -.60 ( p<.01) (Özen, 2005). The internal consistency coefficient of the 
“Subjective Well-Being Scale” used in this study was found to be .90. 
2.3 Data Collectıon 
Prerequisite explanations were made by the researcher to the student volunteers in classes on designated dates. The 
researcher explained the significance of the study with a view to encourage them to provide truthful responses and 
inform them not to indicate their names on the data collection tools. It took approximately 30 minutes to complete data 
collection. 
2.4 Data Analyses 
Participant characteristics were summarized using proportions and measures of central tendency. T-Test was used to 
determine the relationship bewtween SWB levels and gender. 
ANOVA test was used to describe the association between SWB scores and parents‟ educational level, monthly income, 
number of siblings, amount of pocket money provided and students‟ academic achievements. 
LSD (Least Significant Differance ) Post Hoc Test was used to compare amount of pocket money provided to to SWB. 
LSD Post HocTest was also used to examine the relationship between SWB levels and academic achievement status. 
The Correlation relation between SWB and the following predictor variables was computed: HAF: Hassles About 
Family, HAFR: Hassles About Friends, HAEL: Hassles About Educational Life and HAWE: Hassles About Wide 
Environment. 
Stepwise Regression analysis was used to assess how daily hassles predict subject well being. 
Significance level was accepted as .05 in the study. Data was analysed using IBM SPSS 20 Pack Programme. 
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3. Results 
3.1 Participant Characteristics 
Participants characteristics are summarize in Table 1 
Table 1. Information about gender, educational status of parents, level of ıncome, the number of sibling, the amount of 
pocket money and academic achievement status 
   N    Frequency % 
Gender 
Girl 206 50.5 
Boy 202 49.5 
Mother Education 
Status  
Primary School 209 51.2 
Secondary School 112 27.5 
High School 41 10 
University 10 2.5 
Other 36 8.8 
Father Education 
Status 
Primary School 116 28.4 
Secondary School 140 34.3 
High School 106 26 
University 35 8.6 
Other 11 2.7 
Family Income 
Level 
0-850 TL 136 33.3 
851-1600 TL 170 41.7 
1601-2500 TL 59 14.5 
2501 TL and more 43 10.5 
The Number of 
Sibling 
Having no sibling 14 3.4 
Having one sibling 70 17.2 
Having two sibling 111 27.2 
Three and more 213 52.2 
The Amont of 
Pocket Money 
No pocket money 36 8.8 
Less than 1 TL 79 19.4 
1-2 TL 234 57.4 
More than 2 TL 59 14.5 
The Academic 
Achievement 
Status 
Failing (<45) 102 25 
Passing the class without 
bad mark (45-69) 
91 22.3 
Taking certificate of 
achievement (70-100) 
215 52.7 
3.2 Relationship Between Gender and SWB 
There was no significant relationship between eighth grade students „ SWB scores and their gender (Table 2). 
Table 2. According to gender, t-test results of eighth grade students‟ SWB scores  
Variable  N   M  sd  df  t  p 
Girl 206 142.67 24.35 406 .96 .33 
Boy 202 140.52 20.36    
Total 408      
3.3 Relationship Between Family Characteristics and SWB 
Students‟ SWB levels were significantly associated with the amount of pocket money provided and their academic 
achievement status. However, Eighth grade SWB scores did not vary significantly according with parents‟ educational 
level, number of sibling or monthly income level (Table 3).  
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Table 3. According to demographic variables, ANOVA results of eight grade students‟ SWB scores  
 Total variance Sum of squares df Mean squares F p 
Mother 
Education 
Status 
Inter grups 1690.92 4 410.23   
Within grups 203805.88 403 505.72 .81 .510 
Total 205446.81 407    
Father 
Education 
Status 
Inter grups 4555.01 4 1138.75   
Within grups 200891.8 403 498.49 2.28 .060 
Total 205446.81 407    
Family Income 
Level 
Inter grups 2435.07 4 608.75   
Within grups 203011.8 403 503.75 1.20 .30 
Total 205446.81 407    
The Number of 
Sibling 
Inter grups 2442.54 4 814.18   
Within grups 203004.26 403 502.48 1.62 .18 
Total 205446.81 407    
The Amont of 
Pocket Money 
Inter grups 5197.43 4 1299.36   
Within grups 200249.37 403 496.89 2.61 .035 
Total 205446.81 407    
The Academic 
Achievement 
Status 
Inter grups 18817.31 2 9408.65   
Within grups 186629.50 405 460.81 20.41 .01 
Total 205446.81 407    
3.4 Relationship Betweeen Students’ Pocket Money and SWB 
Students‟ that received pocket money of between 1 and 2 Turkish liras (TL) and more than 2 Turkish liras, had higher 
SWB levels than students‟ who did not receive any pocket money (Table 4). 
Table 4. Findings about LSD test related the difference between SWB scores and the amount of pocket money 
(I) The amont of pocket money (J) The amont of pocket money Difference between the mean (I-J) p 
1-2 TL  No pocket money 9.97 .01 
More than 2 TL No pocket money 11.21 .01 
3.5 Relationship Between Students’ Achievements and SWB 
Students‟ who held a certificate or higher level of academic achievement had SWB levels than students‟ who failed or 
passed the class with bad mark (Table 5). 
Table 5. Findings about LSD test related the difference between SWB scores and academic achievement 
(I) The academic achievement status (J) The academic achievement status Difference between the mean (I-J) p 
Taking certificate of achievement Failing 15.69 .01 
Taking certificate of achievement Passing the class without bad mark 10.06 .01 
3.6 Correlations Between DHS Predictor Variables and SWB 
The correlation between HAF and SWB was (r = -.60, p<.01), between HAFR and SWB was ( r =-.38, p<.01), between 
HAEL and SWB was ( r =-.50, p<.01), and between HAWE and SWB was (r =-.40, p<.01). 
Table 6. Correlation values between SWB, HAF, HAFR, HAEL and HAWE variables 
Variable 1 2 3 4 5 
(1) Subjective Well-Being 1     
(2) Hassles About Family -.608** 1    
(3) Hassles About Friends -.385** .485** 1   
(4) Hassles About Education Life -.500** .534** .503** 1  
(5) Hassles About Wide Environment -.408** .462** .380** .499** 1 
SWB: Subjective Well-Being    HAF: Hassles About Family     HAFR: Hassles About Friends 
HAEL: Hassles About Educational Life     HAWE: Hassles About Wide Environment 
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3.7 Predictor Variables for SWB 
Table 7. Stepwise regression analysis related Daily Hassles as a predictor of SWB  
 B Std. Error           β 
 
               R² 
 
1. Step     
(Costant) 192.826 3.434   
HAF -2.410 .156 -.608* .370 
2. Step     
(Costant) 204.785 3.979   
HAF -1.891 .178 -.477*  
HAEL -.692 .127 -.245* .410 
3. Step     
(Costant) 208.037 4.269   
HAF -1.790 .184 -.452*  
HAEL -.599 .183 -.213*  
HAWE -.714 .348 -.093* .419 
 
Note: N=408, *p<.01,  R2=.370 for first step, p=.01; the differentiation in R2 for second step=4, p=.01; the 
differentiation in R2 for third step =.09, p=.01, total R2=.419 
In the 1st step of the Hierarchical Regression analysis, HAF had a Standardized Regression Coefficient ( Beta) of -0.608 
in predicting 8th Grade students SWB. This means that HAF alone predicted 37% of SWB (R=0.608,R2=0.370, 
p=0.01). 
In the 2nd step of the Hierarchical Regression Analysis HAF and HAEL were included in the model; HAF and HAEL 
predicted 41% of students SWB (R=0.608,R2=0.370, p=0.01). 
In the 3rd step of the Hierarchical Regression Analysis HAF, HAEL and HAWE were included in the model; HAF, 
HAEL and HAWE predicted 42% of students‟ SWB (R=0.647, R2=0.419, p=0.01) of SWB 
An other acquired finding is that HAFR sub-dimension scores‟ benefit to the model is not significant statistically 
(p>.05). 
4. Discussion 
Research findings indicated that HAF, HAEL and HAWE had a signficant inverse relationship with SWB; they 
predicted 42% of SWB. Additionally, although gender, educational status of parents, family income level, the number of 
siblings did not signficantly influence SWB; there was a significant relation between the amount of pocket money 
provided and a student‟s academic achievement with SWB. 
The SWB of eighth grade students in Turkey did not vary with gender similar to published literature (Ben-Zur, 2003; 
Çevik, 2010; Diener, 1984; Diener, Such, Lucas & Smith, 1999; Eken, 2010; Kartal, 2013; Katja, Paiva, Marja, Terttu & 
Pekka, 2002; Mahon, Yarcheski & Yarcheski, 2005; Nigar, 2014; Özen, 2005; Tuzgöl-Dost, 2004; Tuzgöl-Dost, 2006). 
This could be attributed to developmental characteristics of schoolgirls and boys in this agegroup (Çelik, 2008). High 
school transfer exams causes anxiety in both girls and boys since exam results will determine whether or not they are 
accepted at academic or vocational high schools. However, conflicting results have been observed in some 
studies(Çivitçi, 2009; Doğan & Yıldırım 2006; Tuzgöl-Dost, 2007; Sezer, 2011). 
The parents‟ educational level had no influence on the SWB of eighth grade students as has been observed by Eken (2010) 
and Şahin (2011). Parental communication, love and care supersede their level of education and the parental-child 
relationship has an enourmous bearing on SWB. Trained parents will therefore enhance their children‟s SWB. Nevertheless, 
limited information exists as regards the relationship between SWB and parental level of education.  
Family income had no influence on students‟ SWB. Howerver, in the literature family income has been shown to have 
an influence on SWB (Canbay, 2010; Kermen, 2013; Özen, 2005; Tuzgöl-Dost, 2006; Tuzgöl-Dost 2010)and also not to 
have an influence on SWB (Şahin, 2011; Şahin & Karabeyoğlu, 2010; Topuz, 2013). Children from families with lower 
monthly incomes have been observed to be happier than those from families with higher monthly incomes(Şahin, 2011) 
This maybe because this may not be their source of happiness. It is debatable whether more money brings happiness or 
not (Dienher, Such, Lucas & Smith, 1999). 
İn this study, SWB scores did not vary with the number of siblings, as observed by Eken (2010) and Sahin (2011) (Eken, 
2010; Şahin, 2011);nevertheless, Kartal (2013) found a relationship between SWB and the number of siblings (Kartal, 
2013). Siblings provide social support, promote cooperation and this may result in decreased possibilities, 
disagreements and having more responsibilities. Although older siblings can provide support and care, they can be 
domineering and restrictive. The quality of relationships with one‟s siblings is more important than the number of 
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siblings and this maybe why it is difficult to predict SWB using a student‟s number of siblings.  
The amount of daily pocket money had a signficant influence on a students‟s SWB. The higher the pocket money, the 
higher the SWB. This maybe because a student with pocket momey, fulfls his or her needs and thus he or she gets 
satisfaction. Additionally, as individuals fulfill their emotional, social and physiological needs, they are in interaction 
with others and may compare themselves with other people (Erözkan, 2011). Observations among pubertal students 
have shown that student without pocket money may prefer to remain in the background, while students with pocket 
money may feel comfortable interacting with others. Limited information exists in the literature regarding the 
relationship between SWB and the amount of pocket money received.  
SWB scores varied significantly with students‟academic achievements. Overachieving students have higher SWB 
scores than underachieving students similar to published literature (Canbay, 2010; Tuzgöl-Dost, 2004; Özen, 2005). 
This is an expected situation because at this time school is the centre of the students‟ lives. Families at home, societal 
acquaintances, and school teachers all encourage and applaud excellent academic achievements. Students are therefore 
under a lot of pressure to be successful. This it is expected that students who perform well academically feel better 
about themselves. 
There was a negative relationship between daily hassles and SWB; as daily hassles decrease, SWB increases. However, 
only HAF, HAEL and HAWE sub-dimensions of daily hassles had a signficant influence on SWB. As regards HAF, 
SWB begins with fulfilling basic needs which are provided for by family. Family support has been shown to positively 
influence SWB (Çevik,2010; Rask, Kurki & Paavlianien, 2002). Karatzias, Chouliara, Power and Swanson (2006) 
illustrated that family relationship had an influence on SWB. Individuals who grow up in families with democratic 
attitudes, have higher SWB (Canbay, 2010; Şahin, 2011; Tuzgöl-Dost, 2004; Youngmiller, Norton & Hill, 1995). They 
also acquire positive skills in self-expression, independent decision-making and self-esteem (Tuzglö-Dost, 2004). As 
regards HAEL, school is an important part of an adolescents‟life. Education is a period of individual physical, 
emotional and social growth that an individual acquires skills to better both themselves and their society (Yeşilyaprak, 
2006). According to Pitman (1992), schools and teachers provide students with opportunities to positively develop 
self-acceptance and self-control, self-reliance, relationships with the school and to improve their competencies. 
Children that feel respected, unique and important in school, will reflect these feelings to those around them and will 
communicate better with others (Sarı, 2007). There is a need to further investigate the influence of school on SWB 
because students‟ school difficulties can affect family and social life. As regards HAWE, there is a need to assess the 
social development of an adolescent. The world of the child is his or her own immediate environment which rapidly 
develops in puberty. With this development, adolescents begin to consider themselves to be part of whole community 
they live in, not just as part of their immediate environment of family, school and friends (Dereboy, 1993). Peer 
relationships, peer acceptance, family relationships and the immediate environment all have a determinative role on an 
adolescents‟ emotional life, prejudgments and social attraction. This can affect the individual‟s life satisfaction (Kaya & 
Siyez, 2008) which in turn impacts an individual‟s SWB. Being socially active, experiencing positive emotions 
(Tuzgöl-Dost, 2005) and increasing social support have been shown to increase SWB (Şahin, 2011). 
This study‟s strength stems from its comparison of daily hassles to SWB. The study recommends, SWB seminars for 
families at schools for them to better understand the effects of supporting their own children, informing teachers about 
the effect of children‟s educational life on their SWB and programs to increase students‟SWB levels. Further research is 
recommended to examine the interaction between SWB and daily hassles and other factors, to explore the relationship 
between pocket money and SWB in a qualitative study, and to include students from different school types, educational 
levels, and social and cultural groups.  
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